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INTRODUCTION
On January 30, 2017, President Donald Trump 
issued an executive order aimed at reducing the 
number of regulations the federal government 
administers. Borrowing from earlier efforts 
promoted by the United Kingdom’s Conservative 
Party,1 he ordered that for each new regulation that 
any federal body wanted to propose, it would have 
to remove two existing regulations.2 Deregulation 
has been high on the priority list for the Trump 
administration, so much so that the Brookings 
Institution has created a “Deregulation Tracker” 
to help people see what regulations have been 
removed and when.3

U.S. Secretary of Education Betsy DeVos has made 
deregulation a priority as well. In February 2017, 
the Department of Education rescinded changes 
that the Obama administration had made to 
Title IX related to the treatment of transgender 
students, arguing that an existing court injunction 
rendered the guidelines meaningless in practice.4 

In October 2017, the Department of Education 
struck 72 regulatory documents related to special 
education (most of which were somehow still on the 
books even though they predated the most recent 
reauthorization of the Individuals with Disabilities 
Education Act).5 The Department is in the process 
of getting feedback on potential changes to federal 
regulation with respect to school discipline, as well.6

 
Too often, observers get lost in the total number 
of regulations—with those who like deregulation 
cheering with each passing regulation stricken 
from the books and those on the other end of the 
ideological spectrum lamenting the loss. This is a 
facile understanding of the role of regulation both 
in government bureaucracies and marketplaces. 

Real deregulation is about much more than simply 
getting rid of regulations. It is about focusing 
the government on the things that it can do well. 
Government can take actions that prevent bad 
actors from hurting people. When possible, it 
should. But its power is limited, and it is essential 

to know the point at which protection from harm 
becomes a barrier to innovation and improvement.

K–12 education in America is ripe for real 
deregulation. Each year, in statehouses around the 
country, more and more rules and expectations are 
placed on schools. Most seem innocuous. Perhaps 
a state wants every high schooler to learn CPR or 
wants a more accurate count of how many students 
are affected by a particular learning disability. 
But stacked on top of one another, and on top of 
all of the requirements that previous legislatures 
have passed, each new requirement leads to an 
incoherent and stultifying stack of paperwork 
that schools have to waste time and resources 
complying with. These legal requirements are 
then additionally larded up with rules written by 
state education agencies and policies drafted by 
states and local school districts. At the end of the 
game of telephone, educators are left with reams of 
expectations, often contradictory and burdensome 
in their reporting requirements, that they must 
meet or risk sanction by one of the hodgepodge of 
authorities that have jurisdiction over them. 

As Rick Hess, Resident Scholar at the American 
Enterprise Institute, has written (specifically 
about Washington, but it could apply in large part 
to state capitals as well):

 “Washington does not run schools —it only writes  
 rules for schools, and those rules often do more  
 to stymie educators than to help them. School  
 systems are too complex and too removed from  
 Washington’s grip for federal decisions to play  
 out as intended. Well-intentioned federal policies  
 often do more to fuel paper pushing, compliance,  
 and burdensome reporting requirements than to  
 help students.”7 

As more and more cities and states diversify the 
educational options available to parents and 
students, creating magnet, open-enrollment, small 
school, career and technical, charter, and private 
school opportunities, educational choice markets 
need to become a part of the regulation conversation. 
Market forces—the ability to vote with one’s feet—
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provide a powerful check on institutional power 
and thus intersect with regulations differently 
than in monopolies. Regulation of markets tends 
to be more about empowering individuals with 
information to level the playing field among 
different actors and preventing negative effects 
that are hidden from view. Overregulation can 
have a chilling effect on diversity and innovation. It 
can also supplant the decision-making power and 
authority of individuals in the marketplace that 
might know more about what is best for children 
than distant regulators and bureaucrats.

In the charter school sector, we already are seeing 
huge regulatory burdens for schools wishing 
to open, often requiring hundreds of pages of  
onerous assurances.8 In private school choice 
programs, some surmise that more burdensome 
regulatory frameworks keep out higher performing 
schools, dooming programs to underperformance.9 

Refocusing regulatory efforts on trying to prevent 
harm, rather than forcing all schools to conform to 
a top-down vision of quality, would be a huge step 
in the right direction.

But deregulation does not have to be the sole 
province of school choice advocates or school  
choice skeptics—if we put educators first. People 
from across the ideological spectrum can come 
together to improve the jobs of teachers regardless 
of their schooling sector. If we want schools to 
become better environments for teachers to teach 
and students to learn, we have to take a hard look at 
the mountains of regulations that make educators’ 
lives more difficult. We have to separate out 
regulations that are helpful and worthwhile from 
those that are onerous and counterproductive. We 
have to have honest debates about the tradeoffs 
that regulations pose. Removing unnecessary 
regulations is not evil. Promulgating useless 
regulations is not good.

Deregulation is not new, nor is it exclusive to 
education or educational choice. In fact, two 
seminal works examining regulation were written 
48 and 36 years ago, respectively. Alfred E. Kahn’s 
The Economics of Regulation set the standard for 

analysis of both reasons for, and complications 
of, regulation (Kahn was lionized in his New York 
Times obituary as “The Chief Architect of Airline 
Deregulation”).10 This was expanded upon by now 
Supreme Court Justice Stephen Breyer in his 
1982 tome Regulation and its Reform (called “the 
Bible of regulatory reform” by its publisher).11 As 
it turns out, both of these volumes can shed light 
on contemporary questions around regulating 
education in America.

DEFINING SOME KEY TERMS
“Regulation” is a broad term. For economists, 
regulation has a very specific meaning: 
“requirements the government imposes on private 
firms and individuals to achieve government’s 
purposes.”12 But regulations apply to public  
services as well. Like in the private sector, the 
government imposes requirements on schools, 
VA hospitals, the military and a range of other 
government actors to achieve its purposes.

Requirements on schools tend to take one of three 
forms. The broadest requirements are codified in 
laws, either at the state or local level. Legislators 
craft requirements that they would like to see from 
schools, from how they want spending reported to 
the grade levels when standardized tests should 
be administered. Executive branch agencies (like 
the U.S. Department of Education and state 
Departments of Education) also craft rules that 
schools must follow that are not explicitly codified 
in law. Usually, after a law is passed, a period 
of rulemaking takes place that operationalizes 
the sometimes-vague mandates legislators have 
passed and makes concrete the expectations that 
the state has for schools regarding how they report 
that they are meeting the requirements of the law. 
These rules are revisited over time to modify and 
update the requirements as legislatures are often 
poorly positioned to make fine-tuned adjustments 
after laws have been passed. Then states and local 
districts craft policies that further specify the 
expectations on schools. 
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So, for example, a law might mandate that schools 
in Missouri have to be in session for 180 days. The 
rules would specify what constitutes a day and 
how schools have to report to the state that they 
are meeting the requirement. The policy would be 
the actual calendar and schedule of the school or 
school district.

In some ways, from the perspective of educators, it 
is immaterial who created the requirements that 
prescribe their behavior and how that body did it. If 
educators have to have their school open for 180 days 
—whether prescribed by the state legislature or 
the state education agency—the school still has to 
be open for 180 days. But for the purpose of trying 
to rethink or reform regulation, each body’s goals, 
structure and deliberative process matters. Getting 
a law changed is different than getting a rule 
changed is different than getting a policy changed.

For the purpose of this paper, we are going to 
talk about the requirements placed on schools 
under the global term “regulation” whether those 
requirements are drafted legislatively, through a 
rulemaking process, or by policy. However, when 
we get to talking about reforming regulations, we 
will be more specific about the locus and nature of 
those particular requirements.

HISTORICAL  JUSTIFICATIONS 
FOR REGULATION
Regulation is a part of government and a part of 
marketplaces. As Kahn argues, “no competitive 
markets are totally unregulated, and no public 
utilities are free of some elements of rivalry. The 
proper object of search, in each instance, is the 
best possible mixture of the two.”13 Breyer begins 
Regulation and its Reforms by listing the “historical 
justifications” for regulation, which overlap in 
large part with similar arguments Kahn makes in  
The Economics of Regulation. These include 
controlling for monopoly power, compensating for 
spillover effects, rent control, and others. 

Eight justifications merit mention, as they are 
often offered by observers of education policy as 
reasons to regulate traditional public schools or 
educational choice programs. I threw in a ninth for 
fun:

 Control of Monopoly Power. Control of monopoly  
 power is “the most traditional and persistent  
 rationale for governmental regulation.”14 School  
 districts act as geographic monopolies, with all  
 of the children within established boundaries  
 attending residentially assigned schools  
 (provided that they do not have some kind of  
 choice-based transfer program). As a result,  
 normal market forces cannot act as a check on  
 the power of schools, so regulations are drafted to  
 manage their behavior.

 Compensating for Spillovers (Externalities).  
 Spillover affects attend to the “true cost to  
 society” of a given good or service.15 If a factory  
 pollutes when creating an aluminum can, the cost  
 is more than the 5 cents that the beer company  
 pays for it—all people who live downstream from  
 the factory “pay” in reduced quality of life.  
 Spillover effects play a role in education because  
 we all live downstream from schools. If children  
 emerge from school unable to read or write, or  
 are unable to participate in our democracy, they  
 are not the only ones who suffer. We all do. 
 
 Inadequate Information. As Breyer states, “for a  
 competitive market to function well, buyers must  
 have sufficient information to evaluate  
 competing products.” There is always a  
 temptation for the producers of any product to  
 skew the information that they present toward  
 the positive. Producers can also hide ingredients  
 in food or steps in processes in ways that  
 consumers might not be able to discern, but  
 that could be harmful. Kahn calls this, in a more  
 impolitic fashion, “buyer ignorance.” Insofar  
 as families have a choice where they send their  
 children to school, either in formal school choice  
 programs or the more traditional form of buying  
 a house in the catchment zone of a good school,  
 adequate information is a necessary part of the  



 decision-making process. It is also important for  
 community stakeholders to know what is going on  
 in schools, since they are the people who  
 ultimately pay for them.

 Unequal Bargaining Power. Just like large sellers  
 in markets can crowd out small sellers, wealthier  
 or more powerful families could push out poorer  
 and less powerful families, either by driving up  
 housing costs in desirable school districts  
 or gaming school choice systems. Kahn refers  
 to the potential for “discriminatory" pricing,  
 which is “not merely unfair, but injurious to  
 disadvantaged customers.”16 Those with less  
 power in the marketplace could be harmed when  
 more competition (again of the traditional  
 school-choice-by-mortgage or in newer forms of  
 school choice policies) is introduced. 

 Moral Hazard. When the person who uses a good  
 doesn’t have to pay for it, there is little incentive  
 to care about controlling costs or promoting  
 efficiency. Insofar as government pays entirely  
 for a child’s education (in the traditional public  
 school system or in some choice systems thus far  
 designed), there is a risk of ever-escalating costs  
 because parents are not directly bearing them  
 and have no reason to try to keep them down.
 
 Paternalism. Rightly or wrongly, regulation  
 has been historically justified on paternalistic  
 grounds—the argument being that there are  
 some choices that folks simply should not be  
 allowed to make. As Breyer puts it, “distrust of the  
 ability of the purchaser to choose may be based  
 on the alleged inability of the lay person to  
 evaluate the information … or the belief that,  
 although the information could be accurately  
 evaluated by the lay person, irrational human  
 tendencies prevent this.”17 This is not an  
 uncommon view in some education circles, that  
 even with good information, parents will make  
 “bad” choices and should be prevented from  
 being able to.

 Scarcity. If there is a shortage in the marketplace 
 (whether that is not enough bread or not enough  
 good schools), there will be calls for government  
 regulation to apportion the good in question in the  
 fairest way possible. Regulations to prevent price  
 gouging would be a form of scarcity regulation. In  
 a world with not enough great schools to go  
 around, regulations are drafted to ensure that  
 they are spread as equitably as possible. 
 
 Cream Skimming. Kahn uses this term to describe  
 the tendency for competitors to only serve  
 lucrative markets.18 This has a serious risk in  
 education, if we fear that some students are more  
 costly to educate than others and yet subsidies are  
 set at uniform levels. All the incentives are aligned  
 for schools to serve less expensive students, and  
 students with special needs or from challenging  
 backgrounds might be left out.

 Honorable mention: Excessive Competition.  
 Breyer raises the historical justification of  
 excessive competition that undergirded things  
 like airline and trucking regulations in the middle  
 of the last century. Oddly enough, some of the  
 same (long since debunked) rationales for this  
 type of regulation appear in discussions of school  
 choice markets today. Fears of “predatory  
 pricing” schools that might come in and undercut  
 traditional options, only to disappear after  
 they’ve fleeced the taxpayer, are rampant in  
 the debate about school choice programs. Breyer  
 handles these claims adroitly: “It seems unlikely  
 that predatory pricing will ever justify regulation.  
 In fact, regulation can make predatory pricing  
 easier, since it often provides the barriers to entry  
 necessary for a predatory pricer to succeed.”19

These are the potential reasons for regulating 
schooling, both traditional systems and systems 
of school choice. Next, we must turn to the actual 
process of drafting and implementing regulations. 
Even with strong justification, regulations can fall 
short of their goals.
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THE REGULATORY PROCESS
After dispensing with the justifications for 
regulation, Breyer moves on to the process of 
regulation itself. While much of the discussion 
pertains to areas with little connection to 
education, he does explore several areas that 
have implications for education. These include 
standard-setting and individualized screening, and 
his lessons for regulators ring true for those hoping 
to better regulate schools. 

Standard Setting

To illustrate the standard-setting process, Breyer 
tells the story of the National Highway Traffic 
Safety Administration’s (NHTSA) efforts in the 
1960s and 1970s to make cars safer. NHTSA set 
standards for head restraints, brakes, seat belts, 
tires, bumpers, and fuel economy that dramatically 
changed how cars were made. 

In formulating standards, Breyer states that 
regulators must ask four questions:20 

1. Should the standard aim directly at the
evil targeted by the regulatory program or
at a surrogate? Automotive regulations are
trying to mitigate the ultimate evil of death
and injury, but since they cannot do that
directly, they aim at the surrogate of decreasing 
accidents.

2. What degree of specificity should the
standard embody? Regulators have to
balance simplicity and complexity, as well as
ease of enforcement with collateral damage.

3. Should there be a performance standard or
a design standard? Regulators must decide
if they are concerned with what a product
looks like or how the product performs.

4. Should the agency adopt a technology- 
  forcing standard? If current technology  

cannot meet the demands for safety or  

performance that regulators want, they must  
decide if it is worth it to use regulators to  
push for technological innovations to meet  
their standards.

In this case, the vast majority of regulations emerge 
during a rulemaking process; that is, after laws are 
passed but before policies are created. This mirrors 
much of the standard-setting in the education 
realm, which is completed predominately by state 
Departments of Education. As with automotive 
standards, state Departments of Education usually 
enlist an array of stakeholders to help them draft 
standards for schools, working with educators, 
teacher preparation programs, researchers, civic 
groups and the like to draft and revise standards for 
what students are supposed to know, how teachers 
are supposed to be prepared and much else. The 
questions that automotive safety regulators had 
to ask themselves parallel many of the questions 
that state Departments of Education need to ask 
themselves.

Some notes on these questions are important here.

First, this whole process is political. While we might 
think that disinterested regulators are pouring 
through crash-test results to come up with these 
requirements, in the end, the process to create 
regulations heavily involved the auto industry 
and reflected their preferences. The natural 
consequence of a government agency drafting 
regulations is that the agency will feel political 
pressure. The same is true with drafting educational 
standards. The stakeholders contributing to 
conversations have their own motivations and 
reflect those in the advice that they give. To be sure, 
being political is not in and of itself a bad thing. 
Open lines of communication between regulators 
and those they are regulating are important. This is 
just to say that this is not a process of disinterested 
experts arriving at these decisions as a result of 
some kind of scientific process. There is some 
horse-trading going on.



Second, this whole process is ideological. 
Fundamentally, drafting regulations requires 
staking a position on acceptable levels of risk. 
There is no hard-and-fast standard as to how much 
risk is acceptable or at what point risk/reward 
tradeoffs should be made. Ultimately, regulators 
have to pick the positions with which they are most 
comfortable. It is a judgment call. Now, again, there 
is nothing inherently wrong with judgment calls, 
but we should be clear that reasonable people can 
disagree on where the line should be drawn. 

Third, as Kahn argues, the role of regulators 
in standards setting is “essentially a negative 
one.” What can regulators actually do when it 
comes to standards? Kahn writes that their role 
is “formulating minimal standards and using 
periodic inspections to see that they are met; 
investigating customer complaints and issuing 
orders when service has been obviously poor, when 
management or subordinates have been blatantly 
inefficient or unfair, or when it wishes to insist that 
the companies take on or retain unremunerative 
business.”21 When it comes to delivering quality 
services, that is still firmly under the control of the 
entity working in the marketplace, and standards 
can only do so much to ensure that things are good, 
as opposed to just not terrible. 

Fourth, as Breyer puts it, “the notions of 
‘performance’ and ‘design’ standards tend to 
converge.”22 Standards can be written in such a way 
that only certain products are able to meet them. 
Breyer uses the example of bumpers. The types 
of crash test expectations that the NHTSA set for 
bumpers could not be met by metal bumpers, which 
were prevalent at the time. The fact that so-called 
“soft-face” bumpers were also lighter (and thus 
more fuel-efficient) and less expensive to make 
was surely only a coincidence. In education, the 
same can occur. If states set standards that Algebra 
must be taught in eighth grade or that students 
have to demonstrate their knowledge of two-digit 
multiplication by drawing a picture of the process, 
they are forcing schools to design their operation 
and their pedagogy in a particular way.

Fifth, technology-forcing can backfire. Breyer 
gives the example of interlocking truck brakes, 
which NHTSA required as a part of their regulatory 
process. The industry was not ready to make them 
and created bad brakes (some bus brakes actually 
released when the bus came to a stop) or brakes 
that mechanics had no idea how to maintain. In 
education, online, computer-based testing is a good 
example of technology-forcing, and a reminder that 
it doesn’t always work well. While there were high 
hopes for the two Common Core-aligned testing 
consortia to deliver high-quality, computer-based 
assessments for students across the country, they 
ran into numerous problems in both design and 
implementation. 

Finally, regulations can have anticompetitive 
effects. Breyer argues that the costs of compliance 
with regulations can present barriers to entry 
for new firms and new products. Insofar as 
those regulations are created by incumbents, 
established firms can use regulations to crowd 
out their competition. Regulations also can freeze 
technology at levels that satisfy regulators,  
thwarting innovation for envelope-pushing 
products and services. Regulatory capture is a real 
risk. 

Regulatory capture occurs when a business or 
interest group uses regulators to stifle their 
competition. Take, for example, the issue of 
occupational licensing. Individuals or organizations 
that want to increase their profits lobby regulators 
to raise the barriers to entry for potential 
competition. This is why, in nine states, one must 
be licensed to be a music therapist, which requires 
that a potential music therapist obtain “a bachelor’s 
degree or higher from an AMTA (American Music 
Therapy Association)-approved music therapy 
program, complete 1,200 hours of clinical training, 
pass the $325 examination for board certification, 
pay various fees to the state, attain 18 years of age, 
and pass a criminal background check.”23 This 
restricts the number of people who can be music 
therapists and drives up the wages of incumbent 
music therapists (with little to no evidence that 
these practices increase safety or quality).
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Regulatory capture in education is already large 
and only growing. Teacher licensure is a form of 
regulatory capture. Incumbent interests fought 
tooth and nail against “alternative certification” 
programs that allowed potential teachers to bypass 
expensive teacher preparation programs. Teacher 
certification is an onerous process in many states 
and is not linked to producing higher quality 
teachers.24 Educational choice programs can 
encounter similar risks, with incumbent schools 
lobbying to restrict who can gain access to public 
dollars thus directly limiting their competition 
while potentially limiting the options available to 
children who might need them.

Individualized Screening 

One alternative process to standards-driven 
regulations is to try to screen potential firms on 
a case-by-case basis. The best illustration of this 
form of regulatory approach is the Food and Drug 
Administration (FDA), which screens new drugs 
that want to come on the market. They do this to 
mitigate risk and to build trust in products offered 
in the marketplace so that people will actually buy 
them. This individualized approach solves many of 
the problems of standard-setting, but, as one might 
imagine, introduces some new ones along the way. 

Mitigating risk is incredibly important. A new 
drug that harms people instead of helping them 
is a serious problem. A new school that would fail 
to educate children is one, as well. Because of this, 
regulators tend to be much more concerned with 
false positives (incorrectly identifying something 
as good when it is actually bad) than false negatives 
(incorrectly identifying something as bad when it 
is actually good). In their minds, it is better to hold 
a high bar and prevent bad drugs (or schools) from 
coming into existence even if that means that on 
occasion a good drug (or school) is denied.

The problem is that we aren’t great at identifying 
and quantifying risk. Almost all activities carry 
some risk (Breyer notes the example of visiting the 
Grand Canyon: It’s beautiful! But you can fall in!) 

and we have to balance those risks out with the 
rewards that the product or service offers. Also, 
when estimating risk, we have to compare the 
risks of new products with the likely alternatives 
that people will otherwise choose. For example, 
there was a great deal of consternation around 
the regulation of artificial sweeteners after some 
studies showed that saccharine increased incidence 
of bladder cancer in rats.25 It was never found to do 
so in humans, but regulators dithered, afraid of the 
consequences of this very low probability event. 
While they did so, millions of American continued 
to consume food and beverages with huge amounts 
of sugar, leading to obesity and susceptibility to 
health risks far more pressing, and affecting people 
at a vastly higher rate than the risk posed by some 
artificial sweeteners. Had there been a connection 
found in humans, clearly regulators should have 
stepped in. But, putting the animal trial evidence 
on one side of the ledger and the mass consumption 
of sugar on the other would have helped regulators 
be more effective in mitigating actual harm.

Also, in many cases, benefits are “intangible or 
difficult to measure.”26 Breyer gives the examples 
of “the physical vitality of the population, better 
eating habits, lower-cost food, animal drugs that 
lower farming costs”as factors that are either 
a step removed from the process regulators are 
hoping to regulate or are related to the process but 
difficult to measure.27 How do they get factored 
into any kind of cost/benefit analysis?

Charter school authorization gives a good example 
of individual screening (and its challenges) in 
K–12 education. State legislatures and education  
agencies draft rules about what charter schools 
are and are not allowed to do, but they primarily 
empower organizations called authorizers to 
manage the schools themselves. Potential school 
operators apply to an authorizer for the opportunity 
to open and serve children, and authorizers have 
the power to both open and close charter schools 
under their oversight.

These authorizers draft their own rafts of rules 
and regulations for potential applicants as well as 
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existing schools. In some cases, the applications 
stretch into the hundreds of pages.28 The problem 
is that it is very difficult for authorizers to know 
ahead of time what schools will succeed and what 
schools will fail. They are bad at quantifying risk. 
According to research from New Orleans, scores 
that authorizers gave potential schools did not 
correlate with the performance of their students.29 
And that is just on short-term test score gains. We 
do not know conclusively the relationship between 
short-term test score gains and long-term life 
outcomes, particularly in school choice programs.30 

Onerous application requirements paired with 
lack of connection between those requirements 
and quality schools ratchets up the risk of false 
negatives. Who knows how many potential school 
operators, who would have run great schools, 
were denied applications or were scared off by 
the process. That harm is impossible to quantify 
but should give all of us pause as we think about 
individualized screening as a tool for regulating 
schools.

REFORMING REGULATIONS
Schools are not automobiles or home loans or 
sugary drinks. They are deeply human institutions 
that cope with factors outside of their control 
and attempt to do what humans have debated 
about and struggled to accomplish since time 
immemorial: educate children. As a result, the 
lessons of regulating other sectors will inevitably 
fall short of a perfect, one-to-one connection with 
schooling. That said, there are some connections 
that are worth making and contemplating. If we 
want to improve the ways that we regulate schools, 
policymakers can take several concrete steps.

Step 1: Reform the 
Standard-Setting Process 
It’s hard to draft regulations without setting 
standards. In order to set regulations on fuel 

economy, NHTSA had to set standards of how 
efficient they wanted cars to be. In order to set 
regulations on the design of bumpers or restraint 
systems, they had to set standards for the types of 
impacts cars needed to be able to withstand. Even 
these relatively straightforward standards were 
incredibly difficult to set. Competing conceptions 
of appropriate levels of risk, tradeoffs between 
efficiency and performance, and a host of other 
issues made coming up with standards for 
automotive safety and economy costly and time-
consuming.

Standard-setting in education is even more 
difficult. At a fundamental level, we simply don’t 
agree on what students are supposed to learn and 
when. At various times, different groups—from 
the National Council of Teachers of Mathematics 
to individual states to multi-state consortia—have 
gotten together to determine content standards 
for K–12 students. This, as it turns out, is not a 
scientific process. It generally involves getting 
community stakeholders together, putting them 
in a room and having them hash out what they 
think kids should know.31 In schools controlled by 
democratic processes that are supposed to reflect 
the needs, desires, and values of local communities, 
this is not inherently a bad thing. But it is important 
to note that these standards don’t come down from 
on high on stone tablets carved by God. Citizens 
and families of good will can disagree as to whether 
or not these standards are appropriate or rigorous 
enough for schools and children.

We also struggle to accurately measure those 
standards. What does it mean to demonstrate 
“proficiency” in a subject? What about “mastery”? 
Again, these definitions are typically determined 
non-scientifically, with panels of stakeholders 
looking at the results of standardized tests 
sometimes only loosely aligned to the standards 
and determining what cut score denotes 
proficiency. Often, the debate revolves around 
not what score demonstrates the desired level of 
knowledge, but what percentage of students will 
pass or fail and the political repercussion of those 
cutoff points.32  What’s more, as Tom Loveless of 
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the Brookings Institution has argued for years, 
between-state variation in the perceived “quality” 
or “rigor” of standards has no relationship with 
student achievement.33 If that’s not enough, there 
is reason to believe that school accountability 
grades are sensitive to the types of information 
that regulators choose to include or not include, 
and including different outcome variables changes 
results for a substantial number of schools.34 

This seems like an awfully thin reed upon which to 
rest serious, consequential decisions about which 
schools should be able to open or should be forced 
to close. What if, for example, a school pursues a 
curriculum that is not aligned to state standards? 
What if they think that Algebra is best taught in the 
ninth grade, instead of the eighth grade. Students 
taking state tests in eighth grade will tank, but that 
doesn’t mean they will not get the requisite material 
by the time they graduate. To my knowledge, there 
is not a consensus as to when Algebra is best taught, 
so why force schools to decide?

There is a popular phrase in conservative political 
discourse: “Complexity is a subsidy.” It means 
that convoluted regulations benefit larger, richer, 
incumbent organizations because they have the 
capacity and resources to comply with regulations 
in ways that smaller, poorer, upstart organizations 
cannot. This bleeds into schooling. More established 
charter school networks, for example, have teams 
of people to complete complex applications and 
submit them to the various charter authorizing 
bodies. Forcing small private schools to prove that 
they follow every jot and tiddle of the education code 
in order to receive any students with state funding 
effectively eliminates them from participating. 
Similarly, smaller school districts don’t have the 
staff resources to keep up with all of the demands, 
particularly when administrators are often tasked 
with everything from making sure the furnace is 
working to chalking the football field. Some might 
argue that if they can’t comply, they shouldn’t get 
the funds, but that very attitude subsidizes the 
status quo, stifles innovation and erects barriers 
between children and the schools that might be 
able to serve them better.

So what can be done about this?

State education agencies should draft 
fewer, simpler standards

By my count, first graders in Missouri have 112 
individual English Language Arts standards they 
are supposed to meet by the end of the school 
year.35 Missouri only requires that schools are in 
session for 174 days, meaning that there is one ELA 
standard for every one and a half days of school. As 
a former English teacher, this seems excessive.

States should have a small set of expectations for 
schools that are clearly communicated, measured 
directly and reported simply. Any principal, 
teacher, or parent should be able to parse the 
results. When it comes to authorizing new schools 
to participate in choice programs, criteria should be 
straightforward, and it shouldn’t take a specialized 
body or a multi-hundred page application to convey 
the necessary information.

The simplest way to accomplish this is to cut down 
the number of standards to just the most important 
ones. But another could be a shift from defining a set 
of standards for every single grade to a cumulative 
set of standards that students should meet by the 
end of major transition points in their education 
(say at fourth grade, eighth grade, and 12th grade). 
Even if states wanted to keep a coherent set of K–12 
standards, perhaps they might require less frequent 
testing. Prior to No Child Left Behind, taking 
standardized tests every year was the exception, 
not the norm, and even high-performing states like 
Massachusetts only tested in fourth, eighth, and 
10th  grades.36

 
With respect to the regulations on new schools 
hoping to open and participate in school choice 
programs, authorizers and state agencies should 
keep requirements simple and straightforward. 
They should take into account the total number of 
hours that a potential school must exert to comply 
with the paperwork and then ask themselves, 
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“Could an individual or small group of educators 
meet these requirements while teaching full time?” 
If the answer is, “No,” they are probably asking 
too much and stacking the deck against smaller 
operators who might be closer to the community or 
better positioned to serve children.
 

State education agencies should allow 
multiple assessments of student learning

If states still want to test students every year, 
there are multiple psychometrically-validated 
standardized tests that can give teachers, parents 
and community members valuable and actionable 
information about how students are performing in 
school. Whether it is the Iowa Test of Basic Skills, 
the TerraNova, the NWEA, or the SAT-10, tens of 
millions of children have taken these tests. They are 
nationally norm-referenced so everyone involved 
can know not just how students are scoring in 
relation to the students in their state, but to the 
students all around the country.

Schools should be free to use these tests as a tool 
to measure how well they are educating their 
students. 

It is true that these tests are norm-referenced, 
and not based on the particular state standards 
that states have drafted with their individual 
expectations for student knowledge. But the 
tradeoff in national comparability, ease of 
administration and freedom for educators to find 
the assessment that they think best reflects what 
they are doing in their classroom could very well 
be worth it. If schools really value those standards, 
they can use the state’s tests. But it is also true that 
nationally normed tests reflect a broader consensus 
about what students should know beyond the 
handpicked groups of stakeholders that form the 
backbone of the state standard-writing process. 
Schools should have the option to choose those as 
well.

Step 2: Focus on the Worst 
Actors 

Breyer writes “[r]egulators ought to aim at the 
worst cases and, in attacking such cases, they 
should strive for simplicity.”37 Regulation and 
its Reforms is full of examples where regulators 
strived for perfection, like the dent-free bumper 
or the artificial sweetener with zero health risks. 
In so searching, they weeded out potentially 
helpful solutions and wasted time, energy and 
resources attempting to reach an impossible 
standard. Given the negotiation that takes place in 
the standards-setting process, the imperfection in 
the measurement of the outcomes that regulators 
value and the potential anti-competitive and anti-
innovative effects of regulation, focusing on trying 
to eliminate the worst cases and most dangerous 
products would accomplish almost all of the 
regulators’ mandate with the fewest downside 
risks.

One of the reasons that educational regulation has 
become so complex is that it attempts to respond to 
every potential act of malfeasance or nonfeasance. 
The problem, of course, is that even with pages 
upon pages of code, volume upon volume of rules, 
and mountains of paperwork attesting that codes 
are being adhered to, schools inevitably fail to 
educate children, or, in worse and extreme cases, 
actively harm them.

Political scientists like James Q. Wilson and 
educationalists like Richard Elmore have 
documented the myriad problems with central 
authorities attempting to directly influence the 
operations of schools.38 District, state, and federal 
officials are far removed from the daily actions 
that take place in the classroom and have limited 
ability to impose their will. They can write laws 
and policies, and they can require paperwork that  
attests that those laws and policies are being 
followed, but to actually ensure that students 
are getting the best education possible is next to 
impossible.
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Put simply, regulations cannot ensure that all 
schools will be of “high quality.”

So what can policymakers do? 

State legislatures should convene 
panels of educators, researchers, and 
community members to complete a 
thorough review of existing regulations

State education codes have become laden with 
rules and reporting requirements far outside the 
scope of what is necessary. Before promulgating 
any new rules, existing rules should be thoroughly 
examined, and unnecessary, duplicative, and 
needlessly onerous regulations and requirements 
should be deleted.

A state-based, blue-ribbon commission on school 
regulation could be a unifying force. It would be 
created by the state legislature and complete a 
report to them outlining the regulations that need 
to go. It could then work with the state education 
agency itself to implement the recommendations.

Often, advocates of traditional public schools argue 
that if they were freed from the same regulations 
that charter schools are, they would be able to 
perform just as well as they do. They deserve a 
chance to prove themselves right. If there are 
needless or duplicative regulations on traditional 
public schools that prevent them from meeting 
kids’ needs, everyone should cheer their deletion.  
Too often choice supporters and choice opponents 
are pitted against each other in these legislative 
and regulatory battles; they don’t have to be.

This process should be repeated at regular intervals.

State education agencies should focus 
on creating "90/10 regulations"

Rather than trying to make good schools great, or 
even average schools good, states can focus their 

energy on keeping out the worst actors. As Breyer 
argues, it’s easy to get 90 percent of pollution out of 
a river, but it’s hard to get the last 10 percent out.39 
Regulators should look for the types of rules that will 
keep out that 90 percent of pollution of education 
systems: the worst actors. Inevitably, less bad, 
(but still bad!) actors will slip through the cracks, 
but (a) they won’t be the worst actors; (b) they 
will be competing against much better-equipped  
foes that will not be laden with burdensome 
regulations; and (c) the more simple and focused 
approach will be more effective at screening 
out actors who definitely need to be weeded out 
than today’s current process, which in focusing 
time, energy, and resources on trying to not just 
prevent bad actors but ensuring that all are of “high  
quality,” lets bad actors through. 

This places harm reduction, not micromanagement, 
at the core of regulators’ jobs. Currently, 
resources are misallocated to micromanagement. 
Reallocating those resources to harm reduction 
should reduce more harm.

State education agencies should 
leverage screens paired with 
interventions

Breyer writes that “regulation is a crude weapon 
of governmental intervention—a blunderbuss, not 
a rifle.”40 Unfortunately, overbroad regulations 
risk catching good actors up in the web designed 
to catch bad actors, which can in turn thwart 
innovation and improvement. When metrics are 
crude and accountability systems are mechanistic, 
mistakes can get made or schools can change their 
behavior in unproductive ways to avoid getting 
caught up in the web. Metrics work best when 
paired with human judgment. Humans can be the 
rifle, separating out borderline cases and making 
fine-tuned decisions.

Several years ago, Doug Harris of Tulane University 
floated an argument with respect to evaluating 
teachers based on valued-added models that 
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could be extrapolated to school accountability and 
regulation:

 “Value-added measures could become the  
 educational equivalent of screening tests. They  
 are generally inexpensive and somewhat  
 inaccurate. As in medicine, a value-added score,  
 combined with some additional information,  
 should lead us to engage in additional classroom  
 observations to identify truly low-performing  
 teachers and to provide feedback to help those  
 teachers improve. If all else fails, within a  
 reasonable amount of time, after continued  
 observation, administrators could counsel  
 the teacher out or pursue a formal dismissal  
 procedure.”41 

States could reorient their education agencies 
to combine low-cost, straightforward screens 
for quality (like data on growing or declining 
enrollment, teacher turnover and basic test 
scores), with more robust outreach to schools to 
find out what is actually going on. Perhaps this 
would look like Great Britain’s Ofsted, a system of 
school inspections that uses test scores as a screen 
for what schools to give greater scrutiny, but then 
digs deeper and leverages human judgment.

Step 3: Carrots Before Sticks 

What does it mean to look upon regulation as a “last 
resort,” as Breyer suggests? The straightforward 
way is simply to allow markets to function. Insofar 
as policymakers would like to see particular 
outcomes, they should use incentives to try to 
shape results. If you have a particular set of children 
that are high need, providing increased funding for 
them would push providers to want to serve them 
more. If a district identifies the need for a new CTE 
program, offering to build a building or provide 
equipment to an organization that will come in and 
provide would accomplish the same thing. 

Giving families the power of that funding would 
put them in the driver’s seat to find the best option 

for their child. If that doesn’t work, then the state 
should come in with regulations. Unfortunately, 
this is not how we currently look at market 
construction in education. In fact, we do the very 
opposite. Education regulators say, “we cannot 
have a market until we have drafted a substantial 
set of regulations.” This flies in the face of much of 
what we’ve learned about how regulations work well. 

What does this look like in practice?

State legislatures should fund students 
so as to avoid adverse selection

There is a clear potential problem of adverse 
selection in school choice systems (a manifestation 
of one of the historical justifications for regulation 
raised by both Breyer and Kahn). If every child 
gets the same amount of money in the form of a 
voucher, charter school allotment, or education 
savings account (ESA) balance, but we believe that 
they cost different amounts to educate, schools 
will be incentivized to serve students who are 
less expensive to educate. If the cost to educate a 
student exceeds the government subsidy, it will be 
less likely for a school to want to serve them.

One way to fix this problem is via regulation. (This 
approach uses regulation as a first resort.) Schools 
can be—and in many places are—required to serve 
all comers for the cost of the voucher and can be 
excluded from participating in the program if they 
refuse to comply. This risks pushing away schools 
who are not acting out of malice but simply are not 
financially able to cope with higher-need students.

Why not give more expensive-to-educate students 
more money? As we see in the case of vouchers 
for students with special needs, schools will serve 
students with profound and expensive disabilities 
if they can afford to do so. Such an understanding 
could be extended to low-income students, students 
who are not native English speakers and other 
categories of students whom we can reasonably 
assume are more expensive to educate. Filling 
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a flexible-use spending account with a varying 
amount of money based on student needs would 
help ensure that that student’s parents would have 
power in the marketplace to find an educational 
option that works for him or her.

State legislatures and education 
agencies should regulate second

Rather than attempting to create a regulatory 
framework for a system of schools that does not yet 
exist, states should allow schools to start to operate, 
learn what is working and what is not and then draft 
rules and regulations to proscribe behavior.

With respect to adverse selection, it is only after we 
try and solve this problem via changes in funding 
that we should resort to regulation. Maybe even 
with more money, schools will still need to be 
required to serve certain students. But that most 
likely would be a much smaller pool of schools and 
students, just those left behind after changes in 
subsidies. That is a more manageable problem to 
solve.

Step 4: Respect the Hidden 
Benefits of Innovation

One of the lessons learned by those hoping to 
regulate artificial sweeteners is that absent them, 
folks tend to eat and drink incredibly unhealthy 
stuff. Rather than asking the question “Is this 
artificial sweetener harmful?” the better question 
would have been “Is this artificial sweetener more 
or less harmful than what people would otherwise 
use to sweeten their food and drinks?” Taking risk 
down to zero is impossible. Moving in the right 
direction can save lives.

The same is true in education. Frequently, when a 
new charter school wants to open or a new school 
choice proposal is being debated, the standard 
by which potential new schools are judged is 

incredibly high. Charter school applications often 
require what appear to be contingency plans 
for every possible issue, even those that appear 
infrequently.42 There is also an expectation from 
some corners that every charter school should be 
“above average.”43 Regulators and policymakers are 
trying to remove all risk. This is impossible.

A better question for regulators to ask is, “Would 
this school be better than the likely alternatives 
for the students that will attend it?” The schools 
students currently attend have not removed all 
risk. They struggle, just like any human endeavor 
does. In fact, they experiment as well. Traditional 
public schools try new reading curricula, put 
tablets in classrooms, change schedules and class 
lengths and calendars all the time. The difference is 
that students are often parts of these experiments 
without their consent. Maybe families don’t want 
every child in the classroom to have a tablet. Maybe 
they like longer (or shorter) classes. If they are 
forced into attending their residentially assigned 
school where these experiments are taking place, 
they have to go along with them.

It is also important to ask the question “What is 
the risk of us not doing this?” Denying a school 
that has the potential to be good represents a real 
harm, though a hidden one. We simply will never 
know the good that could have happened absent 
regulators’ actions. We can wish that harm away, or 
pretend it isn’t there, but it is.

So what can we do about this?

Regulators at the state and local level 
can be more honest about the tradeoffs 
inherent in their work

Regulations are rarely entirely good or entirely bad. 
More often they simply present tradeoffs between 
competing desires. The desire for innovation is 
balanced against the desire for safety and security. 
The desire for change is balanced against the desire 
for stability. The discussion and debate around 
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regulating schools would be much better served if 
those involved were more honest about this. Every 
regulation has an upside and a downside that needs 
a full hearing.

Regulators at the state and local level 
can place higher value on hidden 
benefits

New policies, programs, and schools represent 
an opportunity for innovation and diversity. 
Innovation and diversity are hard to quantify. Sure, 
we can count different types of school models and 
see the overall makeup of a given city or state’s 
system of schools, but it’s much harder to know at 
any level of depth what new and different things are 
happening within the four walls of a new school.

In statistics, models include an error term as the last 
variable. That is to say, researchers collect a series  
of variables that they think explain a phenomenon, 
but then they include an allowance for all of the 
other things they aren’t able to measure. The same 
should be true when tallying up the various positives 
and negatives of a school. Some of the things we 
care about cannot be measured but should still be 
taken into account. If charter school authorizers, 
teacher evaluators, school accountability systems, 
or other tools of measurement and evaluation are 
guided by specific rubrics that only include that 
which can be counted, these things will be left 
out. All of these systems need to make space for 
subjective, human judgments of quality, the only 
tool we have to measure the intangibles.

CONCLUSION
Regulating government bureaucracies and markets 
is not new. The lessons learned from those efforts 
are not new either. Unfortunately, it appears that 
few of those lessons have trickled into education 
policy, where regulation is used before better 
options are exhausted; regulations are impossibly 

complex; regulations are tasked to do the job of a 
rifle even though they function like a blunderbuss; 
performance standards are allowed to be perceived 
as design-neutral; and likely alternatives are not 
considered when drafting regulations. The list goes 
on and on.
It would be wise for regulators and their 
cheerleaders to reflect on Fredrich Hayek’s 1974 
Nobel Prize acceptance speech, "The Pretense of 
Knowledge." He argued:

 “If man is not to do more harm than good in his  
 efforts to improve the social order, he will have  
 to learn that in this, as in all other fields where  
 essential complexity of an organized kind  
 prevails, he cannot acquire the full knowledge  
 which would make mastery of the events possible.  
 He will therefore have to use what knowledge  
 he can achieve, not to shape the results as the  
 craftsman shapes his handiwork, but rather to  
 cultivate a growth by providing the appropriate  
 environment, in the manner in which the  
 gardener does this for his plants.”44

Are regulators acting as craftsmen (and 
craftswomen) or as gardeners? I think we know the 
answer to that. Perhaps a better question is, how 
can they act more like gardeners?

The world of education policy, and school choice 
policy in particular, needs to rethink regulation. 
Regulations need to simplify. They need to do a 
job that they can actually accomplish. They need 
to focus on the right targets. Unless and until that 
happens, they will stand in the way of meaningful 
educational improvement.



15 EDCHOICE.ORG

NOTES
1 United Kingdom Department for Business, Innovation and 
Skills (2014), One-in, two-out: Statement of new regulation 
(Policy Collection), retrieved from https://www.gov.uk/
government/collections/one-in-two-out-statement-of-new-
regulation

2 Donald J. Trump (2017), Presidential Executive Order on 
Reducing Regulation and Controlling Regulatory Costs,  
retrieved from White House website: https://www.whitehouse.
gov/presidential-actions/presidential-executive-order-
reducing-regulation-controlling-regulatory-costs

3 The Brookings Institution (2017), Tracking deregulation 
in the Trump era [data table], retrieved from https://www.
brookings.edu/interactives/tracking-deregulation-in-the-
trump-era

4 U.S. Department of Education (2017), U.S. Secretary of 
Education DeVos Issues Statement on New Title IX Guidance, 
retrieved from https://content.govdelivery.com/accounts/
USED/bulletins/1890330

5 Christina Samuels (2017, October 20), Ed. Dept. Sweeps Away 
Old Special Education Guidance and Regulations, Education 
Week, retrieved from http://blogs.edweek.org/edweek/
speced/2017/10/special_education_guidance_eliminated.html

6 Andrew Ujifusa (2017, November 17), DeVos’ Team Hears 
Criticism of Obama Era Guidance on Student Discipline, 
Education Week, retrieved from http://blogs.edweek.org/
edweek/campaign-k-12/2017/11/devos_criticisms_obama_
student_discipline_guidance.html

7 Frederick M. Hess (2016), An Agenda for K-12 School Reform, 
in Yuval Levin and Ramesh Ponnuru (Eds.), Room to Grow, 
retrieved from http://conservativereform.com/wp-content/
uploads/2016/09/K12-Reform.pdf

8 Michael Q. McShane, Jenn Hatfield, and Elizabeth English 
(2015), The Paperwork Pileup: Measuring the Burden of 
Charter School Applications, The American Enterprise 
Institute, retrieved from http://www.aei.org/publication/
the-paperwork-pile-up-measuring-the-burden-of-charter-
school-applications

9 Jason Bedrick (2016, January 5), The Folly of Overregulating 
School Choice [blog post], Education Next, retrived from 
http://educationnext.org/the-folly-of-overregulating-school-
choice

10 Robert D. Hershey (2010, December 28), Alfred E. Kahn Dies 
at 93; Prime Mover of Airline Deregulation, The New York 
Times, retrieved from https://www.nytimes.com/2010/12/29/
business/29kahn.html

11 Stephen Breyer (1982), Regulation and Its Reform

12 Robert Litan (2018), Regulation, The Concise Encyclopedia of 
Economics (2nd ed.), retrieved from the Library of Economics 
and Liberty website: http://www.econlib.org/library/Enc/
Regulation.html

13 Alfred E. Kahn (1988), The Economics of Regulation

14 Stephen Breyer (1982), Regulation and Its Reform, p.15

15 Ibid., p. 23

16 Alfred E. Kahn (1988), The Economics of Regulation, p. 7

17 Breyer, p. 33

18 Stephen Breyer (1982), Regulation and Its Reform, p.7

19 Ibid., p. 32

20 Stephen Breyer (1982), Regulation and Its Reform, pp. 103–
107

21 Alfred E. Kahn (1988), The Economics of Regulation, p. 22

22 Stephen Breyer (1982), Regulation and Its Reform, p. 105

23 Dick M. Carpenter (2017), Occupational Licensing and 
What Can Be Done About Its Excesses, The Federalist Society 
Review, 18, retrieved from https://fedsoc.org/commentary/
publications/bottleneckers-the-origins-of-occupational-
licensing-and-what-can-be-done-about-its-excesses

24 Jill Constantine, Daniel Player, Tim Silva, Kristin Hallgren, 
Mary Grider, and John Deke (2009), An Evaluation of Teachers 
Trained through Different Routes to Certification (NCEE 2009-
4043), U.S. Department of Education, Institute of Education 
Sciences, National Center for Education Evaluation and 
Regional Assistance, retrieved from https://ies.ed.gov/ncee/
pdf/20094070.pdf

25 Stephen Breyer (1982), Regulation and Its Reform, p. 136–140

26 Ibid., p. 148

27 Ibid.

28 Michael Q, McShane, Jenn Hatfield, and Elizabeth English 
(2015), The Paperwork Pileup: Measuring the Burden of 
Charter School Applications, The American Enterprise 
Institute, retrieved from http://www.aei.org/publication/
the-paperwork-pile-up-measuring-the-burden-of-charter-
school-applications

29 Whitney Bross and Douglas N. Harris (2016), How (And 
How Well) Do Charter Authorizers Choose Schools? Evidence 
from the Recovery School District in New Orleans (Education 
Research Alliance for New Orleans Technical Report], 
retrieved from https://educationresearchalliancenola.
org/files/publications/Bross-Harris-How-Do-Charter-
Authorizers-Choose-Schools.pdf

https://www.gov.uk/government/collections/one-in-two-out-statement-of-new-regulation
https://www.gov.uk/government/collections/one-in-two-out-statement-of-new-regulation
https://www.whitehouse.gov/presidential-actions/presidential-executive-order-reducing-regulation-controlling-regulatory-costs
https://www.whitehouse.gov/presidential-actions/presidential-executive-order-reducing-regulation-controlling-regulatory-costs
https://www.brookings.edu/interactives/tracking-deregulation-in-the-trump-era
https://www.brookings.edu/interactives/tracking-deregulation-in-the-trump-era
https://content.govdelivery.com/accounts/USED/bulletins/1890330
https://content.govdelivery.com/accounts/USED/bulletins/1890330
http://blogs.edweek.org/edweek/speced/2017/10/special_education_guidance_eliminated.html
http://blogs.edweek.org/edweek/speced/2017/10/special_education_guidance_eliminated.html
http://blogs.edweek.org/edweek/campaign-k-12/2017/11/devos_criticisms_obama_student_discipline_guidance.html
http://blogs.edweek.org/edweek/campaign-k-12/2017/11/devos_criticisms_obama_student_discipline_guidance.html
http://conservativereform.com/wp-content/uploads/2016/09/K12-Reform.pdf
http://conservativereform.com/wp-content/uploads/2016/09/K12-Reform.pdf
http://www.aei.org/publication/the-paperwork-pile-up-measuring-the-burden-of-charter-school-applications
http://www.aei.org/publication/the-paperwork-pile-up-measuring-the-burden-of-charter-school-applications
http://educationnext.org/the-folly-of-overregulating-school-choice
http://educationnext.org/the-folly-of-overregulating-school-choice
https://www.nytimes.com/2010/12/29/business/29kahn.html
https://www.nytimes.com/2010/12/29/business/29kahn.html
http://www.econlib.org/library/Enc/Regulation.html
http://www.econlib.org/library/Enc/Regulation.html
https://fedsoc.org/commentary/publications/bottleneckers-the-origins-of-occupational-licensing-and-what-can-be-done-about-its-excesses
https://fedsoc.org/commentary/publications/bottleneckers-the-origins-of-occupational-licensing-and-what-can-be-done-about-its-excesses
https://ies.ed.gov/ncee/pdf/20094070.pdf
https://ies.ed.gov/ncee/pdf/20094070.pdf
http://www.aei.org/publication/the-paperwork-pile-up-measuring-the-burden-of-charter-school-applications
http://www.aei.org/publication/the-paperwork-pile-up-measuring-the-burden-of-charter-school-applications
https://educationresearchalliancenola.org/files/publications/Bross-Harris-How-Do-Charter-Authorizers-Choose-Schools.pdf
https://educationresearchalliancenola.org/files/publications/Bross-Harris-How-Do-Charter-Authorizers-Choose-Schools.pdf


16RETHINKING REGULATION

30 Colin Hitt, Michael Q. McShane, and Patrick Wolf (2018), Do 
Impacts on Test Scores Even Matter? Lessons from Long-Run 
Outcomes in School Choice Research, The American Enterprise 
Institute, retrieved from http://www.aei.org/publication/do-
impacts-on-test-scores-even-matter-lessons-from-long-run-
outcomes-in-school-choice-research

31 Smarter Balanced Assessment Consortium (2014, November 
17), Smarter Balanced States Approve Achievement Level 
Recommendation [press release], retrieved from https://
secure.edweek.org/media/achievement-levels-and-scale-
scores-final.pdf

32 Catherine Gewertz (2014, November 17), Cutoff Scores Set 
for Common-Core Tests, Education Week, retrieved from 
https://www.edweek.org/ew/articles/2014/11/17/13sbac.h34.
html

33 Tom Loveless (2012), How Well Are Americans Learning? 
[The 2012 Brown Center Report on American Education, 
Volume III, Number 1], The Brookings Institution, retrieved 
from  https://www.brookings.edu/research/the-2012-brown-
center-report-on-american-education

34 Douglas N. Harris and Lihan Liu (2018), What Gets Measured 
Gets Done: Improving Performance Measures in the Next 
Generation of Accountability under ESSA [Education Research 
Alliance for New Orleans Policy Brief ], retrieved from https://
educationresearchalliancenola.org/publications/what-gets-
measured-gets-done-improving-performance-measures-in-
the-next-generation-of-accountability-under-essa 

35 Missouri Department of Elementary and Secondary 
Education, About the Missouri Learning Standards [web page], 
accessed May 15, 2018, retrieved from https://dese.mo.gov/
college-career-readiness/curriculum/missouri-learning-
standards#mini-panel-mls-standards1

36 Martin Carnoy and Susanna Loeb (2002), Does External 
Accountability Affect Student Ouctomes? A Cross-State 
Analysis, Educational Evaluation and Policy Analysis, 24(4), 
pp. 305–331 retrieved from  https://web.stanford.edu/~sloeb/
papers/EEPAaccountability.pdf

37 Stephen Breyer (1982), Regulation and Its Reform, p. 184

38 Richard F. Elmore (1979), Backward Mapping: 
Implementation Research and Policy Decisions, Political 
Science Quarterly, 94(4), pp. 601–616; James Q. Wilson (1991), 
Bureaucracy: What Government Agencies Do and Why They Do 
It 

39 Stephen Breyer (1982), Regulation and Its Reform, p. 185

40 Ibid. 

41 Douglas N. Harris (2012, November 28), Creating A 
Valid Process for Using Teacher Value-Added Measures,  
Washington Post, retrieved from Albert Shanker Institute 
website:  http://www.shankerinstitute.org/blog/creating-

valid-process-using-teacher-value-added-measures 

42 Michael Q, McShane, Jenn Hatfield, and Elizabeth English 
(2015), The Paperwork Pileup: Measuring the Burden of 
Charter School Applications, The American Enterprise 
Institute, retrieved from http://www.aei.org/publication/
the-paperwork-pile-up-measuring-the-burden-of-charter-
school-applications/ 

43 Richard Whitmire (2015, April 7), Shut Down Bad Charter 
Schools, USA Today, retrieved from https://www.usatoday.
com/story/opinion/2015/04/07/kansas-city-charter-schools-
shut-down-mediocre-charters-column/70349334

44 Friedrich Hayek (1974, December 11), The Pretense of 
Knowledge (Lecture to the Memory of Alfred Nobel), retrieved 
from https://www.nobelprize.org/nobel_prizes/economic-
sciences/laureates/1974/hayek-lecture.html

http://www.aei.org/publication/do-impacts-on-test-scores-even-matter-lessons-from-long-run-outcomes-in-school-choice-research
http://www.aei.org/publication/do-impacts-on-test-scores-even-matter-lessons-from-long-run-outcomes-in-school-choice-research
https://secure.edweek.org/media/achievement-levels-and-scale-scores-final.pdf
https://secure.edweek.org/media/achievement-levels-and-scale-scores-final.pdf
https://www.edweek.org/ew/articles/2014/11/17/13sbac.h34.html
https://www.brookings.edu/research/the-2012-brown-center-report-on-american-education
https://www.brookings.edu/research/the-2012-brown-center-report-on-american-education
https://educationresearchalliancenola.org/publications/what-gets-measured-gets-done-improving-performance-measures-in-the-next-generation-of-accountability-under-essa
https://educationresearchalliancenola.org/publications/what-gets-measured-gets-done-improving-performance-measures-in-the-next-generation-of-accountability-under-essa
https://dese.mo.gov/college-career-readiness/curriculum/missouri-learning-standards#mini-panel-mls-standards1
https://dese.mo.gov/college-career-readiness/curriculum/missouri-learning-standards#mini-panel-mls-standards1
https://web.stanford.edu/~sloeb/papers/EEPAaccountability.pdf
https://web.stanford.edu/~sloeb/papers/EEPAaccountability.pdf
http://www.shankerinstitute.org/blog/creating-valid-process-using-teacher-value-added-measures
http://www.shankerinstitute.org/blog/creating-valid-process-using-teacher-value-added-measures
http://www.aei.org/publication/the-paperwork-pile-up-measuring-the-burden-of-charter-school-applications/
http://www.aei.org/publication/the-paperwork-pile-up-measuring-the-burden-of-charter-school-applications/
https://www.usatoday.com/story/opinion/2015/04/07/kansas-city-charter-schools-shut-down-mediocre-charters-column/70349334
https://www.usatoday.com/story/opinion/2015/04/07/kansas-city-charter-schools-shut-down-mediocre-charters-column/70349334
https://www.nobelprize.org/nobel_prizes/economic-sciences/laureates/1974/hayek-lecture.html
https://www.nobelprize.org/nobel_prizes/economic-sciences/laureates/1974/hayek-lecture.html


ABOUT THE AUTHOR 
Michael Q. McShane
Michael Q. McShane is director of national research at EdChoice. He is the  
editor of New and Better Schools (Rowman and Littlefield, 2015), the author of 
Education and Opportunity (AEI Press, 2014), and coeditor of Failure Up Close: 
What Happens, Why it Happens, and What We Can Learn from It (Rowman and 
Littlefield, 2018), Educational Entrepreneurship Today (Harvard Education 
Press, 2016), Teacher Quality 2.0 (Harvard Education Press, 2014), and Common 
Core Meets Education Reform (Teachers College Press, 2013). His analyses 
and commentary have been published widely in the media, including in the  
Huffington Post, National Affairs, USA Today, and The Washington Post. He 
has also been featured in education-specific outlets such as Teachers College 
Commentary, Education Week, Phi Delta Kappan, and Education Next. In 
addition to authoring numerous white papers, McShane has had academic  
work published in Education Finance and Policy and the Journal of School 
Choice. A former high school teacher, he earned a Ph.D. in education policy  
from the University of Arkansas, an M.Ed. from the University of Notre Dame,  
and a B.A. in English from St. Louis University. He is an adjunct fellow in  
education policy studies at the American Enterprise Institute and a Senior  
Fellow at the Show-Me Institute.

ACKNOWLEDGMENTS
Thanks to Andy Smarick and Brian Kisida who reviewed an early draft of this 
paper. Thanks also to Paul DiPerna, Robert Enlow, and Jennifer Wagner for their 
edits and suggestions throughout the drafting process. Thanks to Katie Brooks 
for diligent copyediting and Jacob Vinson for laying out the report.

Any errors in this publication are solely those of the author.

17 EDCHOICE.ORG



COMMITMENT TO METHODS 
& TRANSPARENCY
EdChoice is committed to research that adheres to high scientific 
standards, and matters of methodology and transparency are 
taken seriously at all levels of our organization. We are dedicated 
to providing high-quality information in a transparent and 
efficient manner.

The American Association for Public Opinion Research  
(AAPOR) welcomed EdChoice to its AAPOR Transparency 
Initiative (TI) in September of 2015. The TI is designed to 
acknowledge those organizations that pledge to practice 
transparency in their reporting of survey-based research findings 
and abide by AAPOR’s disclosure standards as stated in the Code 
of Professional Ethics and Practices.

All individuals have opinions, and many organizations (like 
our own) have specific missions or philosophical orientations. 
Scientific methods, if used correctly and followed closely in 
well-designed studies, should neutralize these opinions and 
orientations. Research rules and methods minimize bias. 
We believe rigorous procedural rules of science prevent a  
researcher’s motives, and an organization’s particular  
orientation, from pre-determining results.

If research adheres to proper scientific and methodological 
standards, its findings can be relied upon no matter who has 
conducted it. If rules and methods are neither specified nor 
followed, then the biases of the researcher or an organization 
may become relevant, because a lack of rigor opens the door for 
those biases to affect the results.

The author welcomes any and all questions related to methods 
and findings.



BOARD OF DIRECTORS  
& OFFICERS
Dr. Patrick Byrne  
Chairman

Fred Klipsch 
Vice Chairman

Lawrence A. O’Connor, Jr. 
Treasurer

J. Scott Enright  
Secretary

Robert C. Enlow

Dr. David D. Friedman

William J. Hume

Fred Reams

Virginia Walden Ford

Dr. Michael Walker

111 MONUMENT CIRCLE
SUITE 2650
INDIANAPOLIS, IN 46204
317 681 0745

www.edchoice.org

	Introduction
	Defining Some Key Terms
	Historical Justifications for Regulations
	The Regulatory Process
	Reforming Regulations
	Conclusion
	Notes
	About the Author
	Acknowledgments



